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ABSTRACT The ability of students that must be owned and developed is how students can express
ideas, ideas, and other thinking abilities, namely by being able to convey them to others. This can
be done when students have skills in speaking. JEJE is used as a solution by combining the Jigsaw
cooperative learning model with the strategy used in objects around us to improve students’ speaking
skills. This study aims (1) to determine teacher activity in learning Indonesian through the application
of the Cooperative Jigsaw learning model in grade V SD. 2) to find out students’ activities in learning
Indonesian, and (3) to find out the increase in students’ learning abilities, speaking skills. This type of
research is Classroom Action Research which is carried out in two cycles of action. The subjects of this
study were teachers and all 17 fifth-grade students at SD Qiswa An-Nafi. The procedures in this study
were (1) planning, (2) implementation, (3) observation and evaluation, and (4) reflection. The type of
research data is qualitative data from observation sheets and quantitative data from student learning
outcomes. The results show that the average value of students in the first cycle is 63.64. In cycle II, the
percentage of completeness increased, with the average score of students in process II being 80.82. So
it can be concluded that JEJE has proven to be effective in improving elementary students’ speaking
skills.
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1. INTRODUCTION
The ability of students that must be owned and developed
is how students can express ideas Ahmed et al (2021), ideas
Anggraini et al (2022); Darmayanti et al (2023), and other
thinking abilities Cahyadi et al (2023); Cholily (2023) namely
by being able to convey them to others. This can be done
when students have skills in speaking. JEJE is used as a so-
lution by combining the Jigsaw cooperative learning model
with the strategy used in objects around us to improve stu-
dents’ speaking skills. According to Rahman et al (2022); Us-
miyatun (2022) stated that education is also the most sig-
nificant pillar in the development mission of every school
in a country and everything that is always related to all
aspects that exist in humans Doherty et al (2021); O’Reilly
(2022) starting from the physical Fridaram et al (2021), men-
tal Fridaram et al (2021) and morals Jeong (2021). Therefore,
to develop the potential within, namely with quality edu-
cation or education that can produce students who excel
in their respective fields in facing global challenges and in-
creasingly fierce free competition by learning a good and
correct language Rahman et al (2022); Usmiyatun (2022);
Yaguchi (2021).

According to (theMinistry of National Education, 2016),
language learning is learning to communicate. There-

fore, learning Indonesian aims to improve students’ abil-
ity to communicate using Indonesian Beveridge et al (2021);
Nava&Park (2021); Rosenkoetter et al (2015), both orally Pari-
yar (2020); ? and in writing. The Indonesian language sub-
ject at Madrasah Ibtidaiyyah includes various components,
including language and literary skills, which involve four
critical aspects: listening, speaking, reading, and writing.
Among these four aspects, speaking plays a very significant
role in the use of language Depdiknas (2016).

Speaking is expressing thoughts, ideas, and feelings to
others by pronouncing articulation sounds or words using
spoken language. When speaking skills are low, students
will have difficulty conveying their views, ideas, and opin-
ions. They will face challenges in communicating, asking
questions, explaining, telling, and understanding the mean-
ing of speech Fauziah (2016); Marto (2019). Even so, it is
essential to remember that learning to speak is one of the
main aspects of the listening process. In this case, listening
activities play a role of 42%, followed by speaking at 32%,
reading at 15%, and writing at 11%. According to Bruner,
learning to speak involves understanding the concepts and
structures in the material being studied and efforts to find
relationships between these concepts and designs Nugraha
(2018).
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Darsono defines learning according to the flow of psy-
chology, namely 1) psychology of power, learning is power
and effort in training the human soul to function more;
2) cognitive psychology, learning is an effort to help stu-
dents or students in achieving learning needs both cogni-
tively through understanding and 3) humanistic psychol-
ogy is learning based on the teacher’s efforts to create a
more enjoyable learning atmosphere and in this learning
students are more motivated in learning. Concerning this
question Nurudin (2020); Sukma et al (2021). These learn-
ing outcomes are indicators of changes that will occur to
individuals after experiencing learning activities, where to
convey usually use an assessment tool made by the teacher,
for example, an evaluation test. This is what is meant in un-
derstanding and understanding the lessons given.

In school education, learning outcomes are the acqui-
sition value of students, which will then be referred to as
learning achievement. According to Partono et al (2021)
says that learning outcomes are a level of success that will
be achieved at the end of the teaching and learning activi-
ties that have been carried out. Furthermore, Rudianto et
al (2022) provide an understanding of the meaning of learn-
ing outcomes as a result that describes the level of student
mastery of the material that has been implementedWartini
(2018); Kamaruddin (2021).

Speaking is the ability to pronounce articulate sounds
or words to express them, express thoughts, ideas, and
feelings to others using spoken or written language. Low
speaking skillsmake it difficult for students to convey views,
ideas, and opinions. Learners will find it challenging to
communicate, ask, explain, tell stories, and interpret mean-
ing in conversation. Learning to speak is the primary thing
after the listening process, namely 42% listening activity,
22% speaking, 15% reading, and 11% writing. The Jigsaw
Type Cooperative learning model aims to present an alter-
native approach to lectures and reading, focusing on ex-
ploring positive dependencies in communication and infor-
mation exchange between group members. The main ob-
jective is to stimulate the development of mature thinking
and provide opportunities for students to practice speak-
ing and listening skills and improve cognition in conveying
information Darmayanti et al (2023); Usmiyatun et al (2021).

Based on the background of the problem above, the re-
searcher offers a solution by conducting a study entitled
”Improving Speaking Skills Through the Jigsaw Type Coop-
erative Learning Model on the theme 9 Objects Around Me
Class V SD Qiswa An-Nafi”.

2. METHODS
The research methodology used is Classroom Action Re-
search (CAR). According to Arikunto et al (2021), Classroom
Action Research is a research approach that investigates
the cause-and-effect relationships of interventions, as well
as documenting the events that occurred during the imple-
mentation of the intervention and the entire process from
the initiation of the intervention to its impact. The research
implementation design consisted of four stages: (1) action
planning, (2) action implementation, (3) observation and
evaluation, and (4) reflection. Classroom Action Research
(CAR) is a translation of ”classroom action research” from
Indonesian, which deals with action research conducted by
teachers in their classrooms through self-reflection Ward-
hani et al (2020).

This research will be carried out in Class V of SD Qiswa
An-Nafi in the even semester of the 2022/2023 academic
year and will be carried out in several cycles. Meanwhile,
the subjects of this studywere teachers and fifth-grade stu-
dents at SD Qiswa An-Nafi, totaling 17 students consisting
of 8 male students and nine female students. The data in
this study are qualitative data and quantitative data. The
data sources in this study were registered and active stu-
dents in the even semester of the 2022/2023 school year
and teachers of class V at SD Qiswa An-Nafi. 2 data analy-
ses will be used in this study, namely qualitative data analy-
sis and quantitative data analysis. This qualitative data will
be analyzed in a qualitative descriptive manner which orig-
inates from the results of observations made.

According to Amirono&Daryanto (2016), in calculat-
ing classical mastery, multiply the number of students who
have successfully achieved learning mastery by 100%, then
divide it by the total number of students in the class. Mean-
while, to calculate the average student score, the step is to
add all student scores and divide it by the number of stu-
dents in the class Amirono&Daryanto (2016); Wirahmad&
Arifin (2020).

3. RESULT & DISCUSSION

3.1 Teacher Activity
The results of observations on the researcher’s teaching
activities as a teacher at meeting one cycle I showed that
there were still weaknesses or aspects that had not been
carried out by the teacher, such as: a) the teacher did not
make suitable arrangements when forming new groups (ex-
pert groups), b) the teacher did not explain the things that
students do when the discussion group has been formed, c)
the teacher does not give directions that are easy for stu-
dents to understand when the discussion with the expert
group has finished.

The results of observing the teaching activities of re-
searchers as teachers at meeting one cycle II show that
there have been many developments made by researchers
as teachers in the learning process, but student activity still
needs to be improved. Even so, there has been an improve-
ment in the learning process compared to before because
more students actively argue in discussions than students
who are silent during meetings Desi (2022); Theresia (2022).

3.2 Student Learning Activities
Based on the observations in the first cycle of the firstmeet-
ing, it was shown that there were still students playing
around during learning activities, disturbing their friends.
I should have paid more attention when the teacher ex-
plained the lesson material. At the second meeting, stu-
dents were getting used to the learning process that was
applied, even though in the learning process, there were
still students who needed help understanding needed help
understanding the steps of the cooperative learning model.
Jigsaw type and needed to be more confident in group pre-
sentations. In the learning process of the second meeting,
the teacher began to see students who were active in the
discussion and dared to ask questions when something was
not understood Rudianto et al (2022); Rahmansyah& Pricilia
(2018).

The implementation has been running as expected in
the second stage of learning implementation. This can be
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seen from the active involvement of students in the learn-
ing process, the ability of students to discuss with class-
mates, and the increase in students’ self-confidence in ap-
pearing in front of the class. Student behavior was signif-
icantly increased in observing the learning process, espe-
cially in the activeness aspect. Students are active in the
learning process, enthusiastic about receiving subject mat-
ter and involved in asking and answering. This excellent
student activity is one of the supporting factors for the
success of their learning. In addition, there was a good
increase in students’ self-confidence. This can be seen
when students do group presentations. They no longer hes-
itate to raise their hands or compete in appearing in front
of the class. Cooperation between students is also excel-
lent, where they begin to share and help each other with
student responsibility, which also shows positive develop-
ments. Students diligently study the subject matter to com-
municate information well with classmates. As a result, the
student achievement level has reached a success indicator
of 80%, indicating a significant improvement in their learn-
ing outcomes. Students diligently study the subject matter
to share information well with classmates. As a result, the
student achievement level has reached a success indicator
of 80%, indicating a significant improvement in their learn-
ing outcomes. Students diligently study the subject matter
to share information well with classmates. As a result, the
student achievement level has reached a success indicator
of 80%, indicating a significant improvement in their learn-
ing outcomes.

3.3 Learning Outcomes of Students’ Speaking Skills
The learning outcomes of students’ speaking skills in cycle
I, which were incomplete, were 45.86 out of the 76 indica-
tors observed; 45 were obtained with a percentage of 41.1%.
Then, out of the 76 observed indicators, 63.64 were com-
pleted, with a rate of 70.58%. Furthermore, in cycle II, 63.64
of the 76 observation indicators were incomplete, with a
percentage of 70.58%, and those that were completed 76
hands of observation were obtained at 80.82 with a rate of
94.11%.

3.4 Discussion
According to the Ministry of National Education in Trianto,
a class is said to have completed its learning (classical com-
pleteness) if≥ 85% of students have completed their stud-
ies. With the percentage of completeness in cycle II as
many as 16 people or 94.11%, there was an increase in the
entire learning outcomes that had reached an indicator of
success in this study, namely 80%. This increase indicates
that there has been a massive change in terms of cognition,
namely seen from the increased student learning outcomes
Aminah (2017); Higaki (2016); Tabrizi (2017). In addition, this
type of jigsaw cooperative learning model has developed
student intimacy through group cooperation in sharing in-
formation, and even students are very enthusiastic in the
discussion. This can be seen when the activity took place.
Students were very active in studying the subject matter
provided, and no one lacked confidence because all stu-
dents were ready in the sense that they understood and
mastered the material being taught.

Based on the results of research conducted after apply-
ing the cooperative learning model, the jigsaw type, there
was an increase in student learning outcomes from cycle I

to cycle II because the learning atmospherewas compelling
and fun for students, even though there were obstacles at
the first meeting in the distribution of subject matter there
were still some students still telling stories with his friends
and not paying attention to the teacher. However, at the
next meeting, this can be overcome. Students began to be
orderly and very excited about learning.

The results of the study concluded that the applica-
tion of the cooperative learning model jigsaw type is effec-
tive in increasing active participation of students, collab-
oration between students, and learning outcomes of stu-
dents’ speaking skills, on theme nine objects around us in
class V SD Qiswa An-Nafi in sub-themes 1 & 2 learning 1
and 2, because after 51 actions the data is obtained. Learn-
ing outcomes data show an increase in each action cycle
according to the steps of the jigsaw cooperative learning
model. ??Winschel (2015); Yaguchi (2021) revealed that the
Jigsaw learning model is an exciting strategy if the material
to be studied can be divided into several parts and does not
require a sequence in delivering the material.

4. CONCLUSION
Improving teacher teaching activities, based on the obser-
vation sheet, the teacher can master the class well; the
teacher must condition the course well so that during the
learning process, students do not disturb their friends or
do not play much when the teacher is still explaining. The
teacher canmotivate students to be actively involved when
the learning process is ongoing, and the teacher must pro-
vide more guidance to students in the discussion process
so that the discussion can run smoothly.

Increasing student learning activities in the learning
process observed is student behavior in terms of activeness
experiencing a significant increase and has reached an ex-
cellent level. This can be seen during the learning process,
where students are active in participating, enthusiastic in
receiving subject matter and involved in asking and answer-
ing. This excellent student activity is an essential factor
that contributes to the success of student learning in theme
9 Things around us in class V SD Qiswa An-Nafi, which has
also experienced an increase.

Improving results in this study, there was an increase
in students’ speaking skills from cycle I to cycle II. Out of
17 students, 12 completed the task with a percentage of
70.58%, while five did not, with a rate of 29.41%. However,
in cycle II, there was an increase. Out of 17 students, 16
completed the task, with a percentage of 94.11%, while only
one failed to complete the job, with a rate of 5.88%. Thus,
in cycle II, a success indicator of 80% of all students was
achieved, so student learning outcomes in this study in-
creased. In addition, observation in learning activities was
also successfully carried out by the steps of the jigsaw co-
operative learning model.
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